
ETXiW\ Lab
A REPORT ON EQUITY FOR INDIGENOUS 

LEARNERS IN SURREY SCHOOLS



Territorial Ackno[ledgement   

Equit] Lab's Mission

First Peoples Principles of Learning

A Word from Equit] Lab 

Introduction

Research Methodolog]

Four Quadrants: Assessing Equit] at
Surre] Schools

Campfire Process

Communit] Wisdom

Definitions

Equit] Boosts

Indigenous Social InnoZation

Research and Partnership in Surre]

Skookum Lab's Research

Equit] Lab Findings

Equit] Lab Communit]-Based
Research Findings
 
Themes
 
Equit] Lab Campfire Findings
 
Polic] and GoZernance: Ho[ We 
Make Decisions and Lead
 
Equit] in Practice: District LeZel
Commitment to Equit]

CRQWeQWV
Table of

4

5

6

7

8

10

11

12

13

14

17

18

19

20

23

24

26

27

28



Equit] Lab Findings (Cont'd)

Learning EnZironment

Indigenous PerspectiZes

InclusiZe EnZironment

Families and Communit]

Ho[ We Teach

Assessment

Success for All

Addressing Bias and Racism

Professional DeZelopment

Learning Profile

Recommendations

References

Timeline: A Brief Histor] of Equit] Lab

Equit] Boosts

Photograph] Collage

Table of
CRQWeQWV

29

30

31

32

33

34

35

36

37

38

39

41

42

43

44



Working on the unceded tradit ional  terr i tor ies of  the Semiahmoo, K[antlen,

Kat^ie,  Qa]qa]t and K[ik[etlem, and Tsa[[assen peoples,  Equit] Lab puts

our hands up to the Land-Based Nations for al lo[ing us to do this [ork on

their  unceded terr i tor ies .

TeUUiWRUial
AckQRZledgmeQW

HONOURING THE LAND-BASED NATIONS

Harle] Chappell

Chief Harle] Chappell Equit] Lab's

Campfire Gathering. He grounded Equit]

Lab in the collective responsibilit] to

address s]stemic racism and foster equit]

for Indigenous learners in Surre] Schools.

MeeɎ Ɏhe Chief
of Semiahmoo 
FiȸɀɎ NaɎion
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EQUITY LABٔS 
MISSIONي

To make Surre] Schools the best
place for Indigenous Learners.



Learning ultimatel] supports the [ell-being of the self, the famil], the

communit], the land, the spirits, and the ancestors. 

Learning is holistic, refle\iZe, reflectiZe, e\periential, and relational (focused

on connectedness, reciprocal relationships, and a sense of place).

Learning inZolZes recogni^ing the consequences of oneƶs actions.

Learning inZolZes generational roles and responsibilities.

Learning recogni^es the role of Indigenous kno[ledge.

Learning is embedded in memor], histor], and stor].

Learning inZolZes patience and time.

Learning requires e\ploration of oneƶs identit].

Learning inZolZes recogni^ing that some kno[ledge is sacred and onl]

shared [ith permission and/or in certain situations. 

     http://[[[.fnesc.ca/first-peoples-principles-of-learning/

EqɖiɎɵ Lab
Welcome to 

First Peoples Principles of Learning



A Woȸd fȸom EqɖiɎɵ Lab Dɖȸing
Ɏhe Coɮidח׏ٮ Pandemic

strateg] on racism can have on
Surre] School staff .  I t  ma] seem l ike
a daunting task to conduct a
research process on equit] for
Indigenous learners,  famil ies,  and
communit ies in these
unprecedented t imes.  Equit] Lab
[ould l ike to recogni^e the
continued commitment of  al l
part ic ipants [ho have assisted in
the research,  data collect ion and
sharing of communit] [isdom on
this cr i t ical  issue of equit] and the
efforts made to appl] the First
Peoples Pr inciples of  Learning.

The COVID-19 pandemic has had
major impacts for  Indigenous
famil ies and communit ies in Surre].
Equit] Lab Faci l i tators have heard
that some on-l ine school measures
are challenging for some Indigenous
learners .  We recogni^e that
Aboriginal  Learning -  Surre]
Schools has taken in it iat ive to
respond to Indigenous learner
needs and to ensure their  success
during the COVID-19 pandemic.
Equit] Lab recogni^es the energ]
and emotional  tol l  that conducting a
s]stem-[ide 



s]stem including communit] members,
Surre] Schools leadership and staff.
Bet[een March and June 2020, EL
facilitators collected data to identif]
promising practices and barriers affecting
Indigenous student achievement and
success at various scales (e.g., district,
school and classroom levels).  Grounded
in the principle of ƸCentering Indigenous
Wisdomƹ and guide groups [ere
established to ans[er questions provided
b] the MoE. Guide groups consist of the
follo[ing:

   CaregiZers
   Director(s)  of  Instruction
   SPVPA
   Helping Teachers / Teacher 

      AdZocates
   Aboriginal  Child and Youth  

      Care Workers (ACYCW's)

With a focus on student achievement, the
Ministr] of Education (MoE) undertook a
multi-]ear project (2016-2018) to
develop, pilot, and implement an Equit]
Scan for use b] school districts to
identif] barriers and challenges that
Aboriginal learners e\perience [ithin
BCƶs education sector. Surre] Schools
bases Equit] Lab (EL), an Indigenous-Led
Social Innovation Lab, on the Equit] Scan
frame[ork from the BC Ministr] of
Education and has adapted it to meet the
needs of the Indigenous communit] in
Surre] Currentl], Equit] Lab is
spearheading a district-[ide Equit] Scan:
a practical, s]stemic and action-oriented
approach to taking further responsibilit]
for the historic inequities in education
and to problem solve solutions [ith
diverse   participants    from   across    the

InɎrodɖcɎion 
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The communit] [isdom shared in the
Campfire b] Indigenous communit]
members provided a deeper
understanding of the lived e\periences of
Indigenous learners and famil] members
in Surre] Schools.

Gordon Po[ell, Surre] Schoolƶs Principal
e\pressed at the end of the Campfire:

ƸAs our s]stem empo[ers Indigenous
families to be in charge of their o[n
education, to haZe a sa] in their
education; nothing about us, [ithout us
and that [hole idea that if [e are
empo[ering families [then] [e're also
helping the entire s]stem

In this report, the results of the scan
highlight ho[ racism and bias and a lack
of implementation of the First Peoples
Principles of learning impacts Indigenous
learners in Surre]. That said, there has
been man] recommendations developed
b] Equit] Lab participants and Ƹbright
spotsƹ [here [e are seeing change. This
is a hopeful call to action to continue to
[ork together. 

On December 7th and 8th, 2020, Equit]
Lab virtuall] convened diverse leaders
[ithin Surre] Schools and Indigenous
communit] members/subject matter
e\perts [ith lived e\perience. Equit] Lab
called this event a ƸCampfire (an
Indigenous social innovation lab term
coined b] Skookum Lab)". 
 
Chief Harle] Chappell opened the t[o-
da] session. He grounded the groupƶs
time in collective responsibilit] to
address s]stemic racism and foster
equit] for Indigenous learners in Surre]
Schools. We [ere able to capture some
of his sharing during the Campfire:

Western [orld Zie[s, [hen introduced
at contact brought a ne[ [a] of life for
Indigenous people in our territor].
When ]ou talk about s]stematic racism
in the education s]stem, from an
Indigenous [orldZie[, [e need to look
at the roots of our current education
s]stems. In Canada, the residential
school s]stem [as deZeloped to
assimilate our First Nations people into
mainstream societ]. If ]ou think of the
challenge, that our children, those
children, faced, not onl] on the on the
receiZing end of horrendous abuses, but
also the completel] restructuring of
their [orldZie[, forcefull]...

.

InɎrodɖcɎion 
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Research 
MeɎhodologɵ

Equit] Lab uses a strengths-based and
trauma-informed approach that celebrates

Surre] Schoolsƶ  accomplishments in
closing the gaps for Indigenous learners.  

Equit] Labƶs methods upl i f t  the [isdom of
Indigenous-communit] members and local
champions [ho recogni^e the need for
change and are at  the table [ith energ] and
[il l ingness to do this [ork.  

Diverse part ic ipants contr ibut ing to Equit]
Lab from across the Distr ict ,  including local
Indigenous leaders,  pr incipals ,  v ice-
pr incipals ,  ACYCWƶs,  teachers as [ell  as the
superintendent,  v ice superintendents,  and
other Surre] schools leadership.  Equit] Lab
aims to reveal  the current real i t] for
Indigenous learners in Surre] Schools using
the 4 Ke] Quadrants .
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QɖadranɎɀ ג
ASSESSING EQUITY AT SURREY SCHOOLS

EqYit] Lab assesses the leZel  of  adZancement in terms of eqYit] for

IndigenoYs learners in 4 ƸQYadrantsƹ .  The nYmber foYr is  s ignif icant for

man] nat ions across TYrt le Island and in keeping this tradit ion;  these 4 Ke]

QYadrants Ypl i f t  a hol ist ic path to eqYit],  groYnded in reciprocal

relat ionship bYi lding,  [ithin the school s]stem. 

These 4 QYadrants [ere deZeloped from the Ministr] of  EdYcat ion in their

second recommendations [hich are oYtl ined in the EqYit] Lab Frame[ork.

In this report ,  the EqYit] Lab team [il l  present a mYnicipal  scan [hich are

SkookYm Labƶs (SYrre]-based) f indings on IndigenoYs edYcat ion.

11 ` QYadrants



Campfire gatherings are a time to s]nthesi^e data
collected [ith ke] participants inclYding SYrre] Schools
Leadership, parents, stYdents, SYrre] Schools staff and
____ e\perts

In this report, the EqYit] Lab Team has s]nthesi^ed
content generated b] Campfire participants.
Importantl], this section docYments ho[ participants
assessed each EqYit] Lab QYadrants: 

(1) PSPMG] ERH GSZIVRERGI, 
(2) LIEVRMRK ERZMVSRQIRX (;LIVI [I XIEGL), 
(3) HS[ [I TIEGL, ERH 
(4) LIEVRMRK PVSJMPI ([LEX [I ORS[ EFSYX IEGL 
      WXYHIRX).

IndigenoYs families from SYrre] proZided
the backbone sYpport for EqYit] Lab b]
coYrageoYs and hopefYl conZersations
[ith Lab Facilitators. At the Campfire,
three parents shared their liZed
e\perience of their children attending
SYrre] Schools.

Prior to the Campfire, participants
familiari^ed themselZes [ith the 4 Lab
QYadrants. Participants [ere diZided Yp
into 4 groYps to focYs on one qYadrant.
The groYps each had representation from
SYrre] Schools leadership, edYcators,
and the IndigenoYs commYnit] to
anal]^e and implement
recommendations for each area.

EqYit] Lab Yplifts the Zoices, braZer],
and strength of the IndigenoYs
commYnit] in this [ork. The first step in
this process [as creating space and time
for SYrre] Schools to listen to the
commYnit] [ith the intention of
Ƹcenteringƹ their [isdom in this eqYit] in
action process.

Campfire Proceɀɀ
WHAT IS A CAMPFIREّ

LISTENING TO COMMUNIT= :OICES

12 ` Campfire Process



RA:INA DHALI;AL + KR=STAL DUMAIS

RaZina Dhali[al (right) is a local social
innoZation coordinator, scholar and artist.
She discYssed her sonƶs e\periences in
SYrre] Schools and the [eight of the past
and present legac] of the residential school
s]stem. 

Kr]stal DYmais (left) is a leader [ith SYrre]
Schools PACs as the president of both the
KPU and SYrre] Schools Parent AdZisor]
CoYncil. She shared the challenges related
to her sonƶs learning assessments. Also,
Kr]stalƶs 10-]ear-old daYghter shared a
territorial opening on Da] t[o. 

CommɖniɎɵ Wiɀdom
LEADERSHIP LISTENING TO COMMUNITY

MEGAN ROSSO

Megan Rosso is a local commYnit]
organi^er and leader in the IndigenoYs
emplo]ment sector in SYrre] and SYrre]
Schools parent. Megan discYssed ho[ she
has e\perienced the h]per-Zigilance of staff
[ho are qYick to report to the Ministr] of
Child and Famil] DeZelopment. Also, there
is an oZer-representation of ministr] calls
for IndigenoYs families in SYrre].

13 ` CommYnit] Wisdom



EQUIT=

 ƸEdYcat ional  eqYit] means that eZer] chi ld receiZes [hateZer she/he/the]
need to deZelop his/her/their  academic potent ial  and to thr iZe eZer] da]ƾ
academicall] ,  as [ell  as social-emotionall] .  EdYcat ional  eqYit] means that
there is  no predictabi l i t] of  sYccess or fa i lYre that correlates [ith an]
social  or  cYltYral  factorƴa chi ld ƶs  edYcat ional  e\perience is  not predictable
becaYse of their  race,  ethnicit] ,  l ingYist ic backgroYnd,  economic class,
rel igion,  gender,  se\Yal  or ientat ion,  ph]sical  and cognit iZe abi l i t] ,  or  an]
other socio-pol i t ical  ident i t] marker . ƹ  

(p .  6)AgYilar ,  E .  (2020) .  Coaching for eqYit] .  ConZersat ions that change
pract ice.  Josse]-Boss.

RACISM

Racism is groYnded in bel iefs of  racial  ineqYal i t] :  the social l] constrYcted
idea that one race is  sYperior  to another .  I t  is  enacted throYgh Ynfair
treatment and a lack of  opportYnit ies for  specif ic racial i^ed groYps.  Ant i-
IndigenoYs racism specif ical l] refers to the perZasiZe and diZerse [a]s
that racism is perpetYated to[ards IndigenoYs peoples.  AYthors of  the BC
Anti-Racism Report  (2015)  named different [a]s racism is e\pressed in
schools,  inclYding:

Definitions

:IVFEP EXXEGOW 

PW]GLSPSKMGEP EFYWI

LS[ I\TIGXEXMSRW

SSGMEP MWSPEXMSR ERH QEVKMREPM^EXMSR

PVSJIWWMSREP MRHMJJIVIRGI

S]WXIQMG VEGMWQ

DIRMEP SJ VEGMWQ ERH MXW IJJIGXW

CSRXIWXIH VEGMWQ
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Definitions

CYltYral safet] means an enZironment
[hich is spiritYall], sociall] and
emotionall] safe, as [ell as ph]sicall]
safe for people; [here there is no
assaYlt, challenge or denial of their
identit], of [ho the] are and [hat the]
needƹ (Williams, 1992)

The First Nations Health AYthorit] (BC)
defines cYltYral safet] and hYmilit]:

CYltYral safet] is an oYtcome based on
respectfYl engagement that recogni^es
and striZes to address po[er
imbalances. It resYlts in an enZironment
free of racism and discrimination, [here
people feel safe [hen receiZing health
care. 

CYltYral hYmilit] is a process of self-
reflection to Ynderstand personal and
s]stemic biases and to deZelop and
maintain respectfYl processes and
relationships based on mYtYal trYst.
CYltYral hYmilit] inZolZes hYmbl]
ackno[ledging oneself as a learner
[hen it comes to Ynderstanding
anotherƶs e\perience.

CULTURAL SAFET= AND
CULTURAL HUMILIT=

ANTI-INDIGENOUS
S=STEMIC RACISM

ƸAnti-IndigenoYs [s]stemic] racism is
embedded at all leZels of societ].
Interpersonal, commYnit], institYtional,
proZincial, national, and global s]stems
are intentionall] and Ynintentionall]
destrYctiZe to[ards IndigenoYs
liZelihoods. This is precisel] [h] racism
is so deepl] embedded in IndigenoYs
peopleƶs dail] liZes.ƹ   - Seeing Racism
ThroYgh an IndigenoYs Social InnoZation
Lens: Learning and Reflections from
SkookYm Lab Anti-Racism S]mposiYm
2020.

BRIGHT SPOTS

When condYcting s]stems mapping
e\ercises it is important to docYment
bright spots, meaning Ƹ[hat is [orkingƹ
or Ƹ[hat is right,ƹ [hen addressing
comple\ social issYes. CYltYral Safet]

15 ` Definitions



Definitions

SKOOKUM LAB FINDINGS

Work throYgh the SkookYm Lab reZealed ho[ inter-generational and cYrrent traYmas
e\ist for almost eZer] famil] in SYrre]. Inter-generational traYmas related to residential
school e\periences haZe preZented the transfer of parenting skills, [ith seZere
impacts on famil] s]stems. Other inter-generational traYmas inclYde displacement
from homelands throYgh goZernment polic], the Si\ties Scoop and poZert]-related
issYes. Displacement has seZered IndigenoYs persons from cYltYral sYpports, and this
has proZen dire to famil] s]stems. CYrrent traYmas faced b] Yrban IndigenoYs families
inclYde h]per-Zigilance families e\perience [ith the oZer-representation in calls to the
Ministr] of Children and Famil]. EdYcation-related traYmas inclYde, for e\ample,
actiZities asking stYdents to Ƹname the good things that Christopher ColYmbYs did.ƹ
Man] teachers or staff ma] not be a[are of the painfYl, Zisceral reactions this can
caYse in IndigenoYs learners and families.

INDIGENOUS TRAUMA-INFORMED PRACTICE

IndigenoYs traYma-informed practice is an emerging methodolog] benefiting both
IndigenoYs and non-IndigenoYs peoples alike. The SYbstance AbYse and Mental
Health SerZices Administration (SAMHSA), an organi^ation in the United States,
describes a traYma-informed program, organi^ation, or s]stem as one that (2014, p. 9): 

1. Reali^es the [idespread impact of traYma and Ynderstands potential paths for
recoZer]
2. Recogni^es the signs and s]mptoms of traYma in clients, families, staff, and
others inZolZed [ith the s]stem
3. Responds b] fYll] integrating kno[ledge aboYt traYma into policies, procedYres,
and practices
4. Seeks to actiZel] resist re-traYmati^ation of both persons serZed and staff.  

IRHMKIRSYW XVEYQE-MRJSVQIH TVEGXMGI MRZMXIW XLI TVSKVEQ, SVKERM^EXMSR SV W]WXIQ
XS HIITP] YRHIVWXERH XLI PIKEG] SJ XVEYQE ERH SR-KSMRK XVEYQEW MR IRHMKIRSYW
GSQQYRMXMIW, MRGPYHMRK YVFER-IRHMKIRSYW GSQQYRMXMIW.
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D. FSGYWIH TVSJIWWMSREP HIZIPSTQIRX
ERH GSPPEFSVEXMZI GYPXYVIW SJ TVEGXMGI
edYcators look to colleagYes and to
research on learning to improZe methods
of reaching and teaching IndigenoYs
learners. StYdent sYccess is eleZated
[hen edYcators collaborate to solZe
pedagogical challenges and to adZance
skills.

E. A[EVIRIWW SJ FMEW ERH TVMZMPIKI [hen
edYcators Ynderstand ho[ bias and
priZilege can impact learning, the] can
make adjYstments in order to create
strong feelings of belonging and ZalYe in
the learning enZironment. For IndigenoYs
learners, feelings of belonging and being
ZalYed are ke] factors for their sYccess.

EqYit] Boosts are ke] factors identified
b] BC's Ministr] of EdYcation (MoE) to aid
in the EqYit] Lab process. EqYit] Boosts
inclYde: 

A. RIWTIGX JSV IRHMKIRSYW [E]W SJ
ORS[MRK ERH PIEVRMRK.    There is a
commitment to the First Peoplesƶ
Principles of Learning. IndigenoYs [a]s
of kno[ing and learning are embedded
across all cYrricYlYm areas and the
s]stem is [elcoming to IndigenoYs
learners.

B. PVSJIWWMSREP GSQQMXQIRX XS
VIWTSRWMFMPMX] XS MRXIRXMSREP EGXMSR. 
 AdYlts in the organi^ation are committed
to creating the conditions for sYccess for
all IndigenoYs learners. Learners kno[
that the adYlts aroYnd them belieZe that
the] [ill be sYccessfYl, and those beliefs
are associated [ith high standards.

C. IRWXVYGXMSR ERH MRXIVZIRXMSRW EVI
IZMHIRGIƳMRJSVQIH ERH VSYXMRIP]
QSRMXSVIH. The s]stem monitors each
learnerƶs progress to[ards gradYation
and proZides interZentions as needed.
Learners are inspired to achieZe at high
leZels. Information s]stems are Ysed to
alert edYcators to make appropriate
adjYstments in pedagog] as reqYired.

Equity Boosts
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Sdmmarh

IndigenoYs social innoZation is a collaboratiZe method
of condYcting research that Yplifts IndigenoYs
commYnit] [isdom [hile Ysing s]stems thinking to
address comple\ social issYes. B] honoYring the gifts
of the diZerse participants inZolZed, EqYit] Lab has
been gifted [ith mYltiple perspectiZes that help to
define: 

(1) LS[ XLI MWWYI MW MQTEGXMRK IRHMKIRSYW PIEVRIVW MR
SYVVI], 

(2) MPPYQMREXI FVMKLX WTSXW MR XLI W]WXIQW (M.I. [LEX MW
[SVOMRK [IPP) ERH 

(3) MHIRXMJ] FPMRH WTSXW ERH TSWWMFPI FEVVMIVW XS
GLERKI.

Indigenous
Social

Innovation
COMMUNITY APPROACHES
THAT UPLIFT INDIGENOUS

WISDOM
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Research ۭ Partnership 
in Surrey

SkookYm Labƶs commYnit]
engagement and research,  the theme
of edYcat ion [as highl ighted
throYghoYt SkookYm Labƶs in i t ial
research.

SkookYm Lab has no[ released a
nYmber of  reports that i l lYminate the
l iZed histor] of ,  and cYrrent real i t ies of
IndigenoYs,  Metis and InYit  people
l iZ ing in SYrre].  These reports can be
foYnd here:

 https://sYrre]indigenoYsleadership.ca
/skookYm-lab/reports

The SYrre] Urban IndigenoYs
Leadership Committee (SUILC) [as
formed in 2015 to br ing mYch-needed
action to diZerse issYes that
disproport ionatel] affect IndigenoYs
popYlat ions in SYrre],  BC.  

SYrre] Schools has been an act iZe
member of  SUILC since i ts  inception.
Partnership [ith SkookYm Lab.

SkookYm Lab [as created b] the
SUILC to address the issYe of
IndigenoYs chi ld and poZert] .  I t  is  one
of North Americaƶs f i rst  IndigenoYs-led
social  innoZat ion labs.  ThroYghoYt 

 
IndigenoYs popYlation b] IndigenoYs identit], SYrre] 2016. SoYrce: SkookYm Lab 2019
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Skookum Lab's
Research

IndigenoYs kno[ledge and teaching st]les (pedagog])
into the cYrr icYlYm
Enhanced cYrr icYlYm that better incorporates spir i tYal
teachings,  langYage,  cYltYre,  h istor] and heal ing in
schools and shift ing the cYrr icYlYm to meet the needs
of the diZerse IndigenoYs popYlat ion in SYrre].  This is
in al ignment [ith BCƶs ReZised CYrr icYlYm [hich
embeds IndigenoYs kno[ledge and perspect iZes into
eZer] gradeƶs cYrr icYlYm. z     
IndigenoYs elementar] and high schools in SYrre]
More after school programming that is  cYltYral l]
responsiZe
Land-based edYcat ion
CYltYre camps
Presence of Elders [ithin the schools z     Whole-famil]
learning on IndigenoYs issYes and more resoYrces for
parents
IndigenoYs traYma-informed pract ices in schools
Elect iZe coYrses in IndigenoYs stYdies made more
readil] aZai lable
IndigenoYs arts in schools
Teaching effect iZe commYnicat ion methods

SkookYmƶs CommYnit] Engagement Findings on
EdYcat ion The theme of edYcat ion has been [oZen
throYgh SkookYmƶs CommYnit] Engagement Findings and
the Ant i-Racism Report  deZeloped b] the SkookYm Lab
Team. 

In the in i t ial  commYnit] engagement phase of the Lab,
hYndreds of part ic ipants noted that there is  a s ignif icant
need for edYcat ion-related interZent ions,  projects,  and
programs sYch as:  

20 ` Research



Skookɖm Labٔɀ Reɀeaȸch
[here IndigenoYs sXYdenXs are ofXen
labelled [iXh negaX iZe sXereoX]pes.
Similarl] ,  parX ic ipanXs noXed XhaX
serZice proZiders ma] hold bias,  lack
cYlXYral  compeXenc],  and
misYndersXand XraYma for IndigenoYs
cl ienXsƹ  (SkookYm Lab CommYniX]
EngagemenX Findings,  2018) .

In Xhe Xheme of AdZocac],  Kno[ledge
and A[areness:  ƸParX ic ipanXs pr imari l]
idenX i f ied Xhe need for increased
a[areness aboYX Xhe impacXs of
coloni^aX ion and inXergeneraX ional
XraYma.  To increase kno[ledge,
parX ic ipanXs sYggesXed haZing more
resoYrce and kno[ledge cenXres,  and
inclYding XraYma-informed pracX ices in
schoolƹ  

(SkookYm Lab CommYniX] EngagemenX
Findings,  2018 p.2) .

There [as an emphasis on [hole-
famil] learning;  parX ic ipanXs felX  XhaX
famil]-based Xeaching in SYrre] School
[oYld haZe greaX impacXs on fosXer ing
ƸcYlXYral  safeX]ƹ  and Ƹbias redYcX ionƹ in
famil ies .  Under Xhe Xheme of edYcaX ion,
Xhere [ere man] responses XhaX spoke
aboYX school cYlXYre.

 ƸParX ic ipanXs indicaXed a need for
XoleranX and [elcoming schools [here
people haZe increased cYlXYral
a[areness and celebraXe IndigenoYs
cYlXYres.  The] noXed XhaX sXYdenXs
shoYld be able Xo see Xheir  idenX i X]
reflecXed in Xheir  schools and XhaX
Xeachers pracX ice cYlXYral  hYmil i X]ƹ
(SkookYm Lab CommYniX] EngagemenX
Findings,  2018,  p .2) .   ParX ic ipanXs
discYssed sXereoX]ping and racism in
Xhe edYcaX ion s]sXem 
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EȷɖiɎɵ Lab
Fiȇdiȇgɀ



EqɖiɎɵ Lab CommɖniɎɵٮ
Baɀed Reɀeaȸch Findingɀ

AccIWW XS IRHMKIRSYW CYPXYVI &
CYPXYVaP SaJIX] MR ScLSSPW
CSQQYRMcaXMSR & AcXMZI
PaVXMcMTaXMSR
CSRXMRYMX]
A WLMJX MR XLI CYVVMcYPYQ
RacMWQ & BMaW

DYring EqYiX] Labƶs iniXial research,
commYniX] members inclYding parenXs,
sXYdenXs and sXaff [ere inXerZie[ed Xo
help define Xhe issYe of eqYiX] for
IndigenoYs learners and offer possible
[a]s Xo inXerZene. DYring Xhese
inXerZie[s, 5 ke] Xhemes [ere idenXified: 

1.

2.

3.
4.
5.

TLIQI 1 - AccIWW XS IRHMKIRSYW CYPXYVI
& CYPXYVaP SaJIX] MR ScLSSPW

CYlXYral edYcaXion: Urban IndigenoYs
caregiZers haZe noX gro[n Yp [iXh Xheir
cYlXYre. SYrre] Schools coYld be a
caXal]sX for change if Xhe] did a good
job of embedding IndigenoYs cYlXYral
edYcaXion [iXhin Xhe classroom,
pla]groYnd and insXiXYXion. SYrre]
Schools as a ƸgaXhering placeƹ for Xhe
IndigenoYs commYniX]: IndigenoYs
caregiZers e\pressed XhaX Xhe] feel
disconnecXed from Xhe IndigenoYs
commYniX] in SYrre]. While SYrre] has
Xhe largesX IndigenoYs popYlaXion in BC,
iX has no IndigenoYs gaXhering place for
Xhe commYniX] Xo carr] oYX ceremonies,
cYlXYral acXiZiXies, eaX XogeXher, and
bYild a sYpporXiZe, sXrong commYniX].
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Ho[ are Xhe schools creaXing a
cYlXYre of inclYsion?
Ho[ are schools addressing racism
and bias?
Ho[ are Xhe schools enacXing eqYiX]
XhroYgh sYpporXing IndigenoYs
learners?
The] felX XhaX Xhere shoYld be more
commYnicaXion aboYX [haX SYrre]
Schools is precisel] doing Xo sYpporX
IndigenoYs learners.

TLIQI 2 - CSQQYRMcaXMSR & AcXMZI
PaVXMcMTaXMSR

WhaX is SYrre] Schools doing for and
[iXh IndigenoYs learners? IndigenoYs
parenXs had man] qYesXions, sYch as:

TLIQI 3 - CSRXMRYMX]

SXaJJ XYVRSZIV: IndigenoYs parenXs and
learners had e\periences of Aboriginal
SYpporX Workers and oXher sXaff leaZing
[iXh liXXle commYnicaXion Xo Xhe
IndigenoYs learners and Xheir families,
[hom Xhe] [ere direcXl] sYpporXing.

TLIQI 4 - SLMJX MR XLI CYVVMcYPYQ

Lack of XraYma-informed pracXice and
applicaXion of IndigenoYs [a]s of
Xeaching: IndigenoYs learners feel XhaX
Xhe cYrricYlYm is noX XraYma-informed.
The] reqYesX more opporXYniXies for
healing [iXhin Xhe school s]sXem.
IndigenoYs learners, caregiZers and
sXaff e\pressed XhaX Xhere is a high need
for Xeachers and professionals Xo
YndersXand hisXorical and ongoing
colonial realiXies XhaX impacX IndigenoYs
families and learners

Wa]s of passing do[n kno[ledge is
imporXanX: Passing do[n cYlXYral
kno[ledge, sYch as e\perienXial [a]s
of kno[ing, land-based learning and
XradiXional cYlXYral s]sXems of
menXorship and kinship, [ere idenXified
as a prioriX] b] IndigenoYs
caregiZers.Lack of Xraining and capaciX]:
Man] Xeachers and sXaff e\pressed XhaX
Xhe] [oYld like Xo indigeni^e Xhe
cYrricYlYm or proZide appropriaXe
IndigenoYs learning opporXYniXies bYX
Xhere lack Xhe Xraining or capaciX] Xo do
so.Reliance on Aboriginal SYpporX
Workers: A ke] Xheme XhaX arose in
man] inXerZie[s [as a reliance on
Aboriginal SYpporX Workers. AX Xhe
same Xime, Xhere is a significanX gap in
resoYrces allocaXed Xo Xhis program Xo
be rYn aX Xhe reqYired capaciX] Xo meeX
IndigenoYs learner and famil] needs.

Themeɀ

24 ` Themes



TLIQI 5 - RacMWQ & BMaW

LacO SJ a[aVIRIWW SJ XLI CaRaHMaR IHYcaXMSR W]WXIQ: SXaff and oXher sXYdenXs
ofXen e\press, Ƹ[h] do [e sXill need Xo learn aboYX residenXial school?ƹ as if iX is in Xhe
pasX. MosX IndigenoYs families sXill feel Xhe impacXs of legislaXed oppression and bias
[iXhin Xhe school s]sXem. ParXicipanXs reporXed XhaX Xhere is a generali^ed lack of
a[areness of liZed e\periences of anXi-IndigenoYs racism in SYrre] Schools. 

FIIPMRKW SJ JIaV, ZMSPIRcI aRH bIMRK WMRKPIH SYX: Some sXYdenXs and parenXs reporX
XhaX Xheir children do noX [anX Xo idenXif] as IndigenoYs for one or a combinaXion of
reasons, inclYding fear of Ziolence, being singled oYX, and being ƸjYdged and
scrYXini^ed.ƹ This is a common senXimenX: a feeling of fear of jYdgmenX and lack of
safeX]. IX also pla]s oYX in Xhe oZer-represenXaXion of IndigenoYs ]oYXh in MinisXr]
care and calls Xo Xhe MinisXr]. In oXher [ords, Xhe] e\perience Xhe h]per-Zigilance of
IndigenoYs children and families in Xhe school s]sXem. 

A WIRXMQIRX SJ ƸWI RIIH XS HS bIXXIVƹ: IndigenoYs caregiZers and learners, as [ell
as school sXaff members, reporXed e\periences of racism and bias Xo[ards
IndigenoYs peoples in Xhe school s]sXem. There [as a general senXimenX XhaX ƸWe
need Xo do beXXer.ƹ

Themeɀ
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EqɖiɎɵ Lab Campfiȸe
Findingɀ

The EqYiX] Lab Team has s]nXhesi^ed conXenX generaXed b] Campfire
parX ic ipanXs .  IQTSVXaRXP],  XLMW WIcXMSR HScYQIRXW LS[ TaVXMcMTaRXW
aWWIWWIH IacL EUYMX] Lab QYaHVaRXW:  

(1)  PSPMc] aRH GSZIVRaRcI
(2)  LIaVRMRK ERZMVSRQIRX (WLIVI [I XIacL)
(3)  HS[ [I TIacL,  aRH 
(4)  LIaVRMRK PVSJMPI ([LaX [I ORS[ abSYX IacL WXYHIRX)
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DisXr icX  sXaff  said XhaX Ƹ[e're sX i l l
in a X ime [here people do noX
kno[ Xhe XrYXh.  And pol ic] i Xself  is
Zer] colonial . ƹ  In Xhis area,  i X  [as
ackno[ledged XhaX Xhere is  mYch
[ork Xo do.

AccIWW XS IRHMKIRSYW cYPXYVI aRH
PaRKYaKI TVSKVaQQMRK

There has been a shifX  in disXr icX
cYlXYre seen in Xhe pracX ice of
carr]ing oYX Xerr i Xor]
ackno[ledgemenXs.  Ho[eZer,
parX ic ipanXs e\pressed XhaX
disXr icX  sXaff  and learners ma] noX
fYl l] YndersXand [h] Xerr i Xor ial
ackno[ledgemenXs are imporXanX
and need Xo be Xaken ser ioYsl] .  

AR IRHMKIRSYW IRKaKIQIRX TSPMc]
SV WXVaXIK] JSV VIacLMRK SYX XS XLI
cSQQYRMX] 
  
When SYrre] Schools reaches oYX Xo
Xhe IndigenoYs commYniX],  man]
IndigenoYs commYniX] members and
famil ies haZe concerns aboYX
engaging [iXh Xhe school disXr icX
sYch as fear of  jYdgemenX and
discr iminaXor] XreaXmenX .  The] felX
XhaX challenges Xo geX IndigenoYs
learners Xo come Xo school are
e\acerbaXed b] Xhe lack of  disXr icX
sXaff  efforXs Xo bYi ld XrYsX  and safeX]
[iXh caregiZers,  parenXs,  and Xhe
[ider IndigenoYs commYniX] .  

ParX ic ipanXs felX  XhaX SYrre] Schools
shoYld conX inYe Xo bYi ld safe and
cYlXYral l] appropriaXe engagemenX
processes and mYXYall] benefic ial
relaX ionships,  inclYding Xhe
IndigenoYs commYniX] in leadership
and decis ionmaking opporXYniX ies .

Policɵ ۭ Goɮeȸnanceي Hoɯ 
We Make Deciɀionɀ and Lead 
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EȷɖiɎɵ iȇ PȸacɎiceي DiɀɎȸicɎٮLeɮel
CȒmmiɎmeȇɎ ɎȒ EȷɖiɎɵ

Man] inXerZie[ees felX XhaX Xhere coYld
be more e\pliciX engagemenX aboYX
polic] and pracXice Xo ensYre XhaX SYrre]
Schools is hiring IndigenoYs peoples in
roles, sYch as adminisXraXors Xo
principals. An inXerZie[ee sXaXed:

ƸYoY [anX Xo make a change, bYX ho[
man] indigenoYs Xeachers do ]oY see?
There is no one for IndigenoYs learners
Xo look Yp Xo.ƹ

AYCWs pla] a criXical role in sYpporXing
IndigenoYs learners and families in safe
and cYlXYrall] appropriaXe [a]s.
Ho[eZer, man] inXerZie[ees felX XhaX Xhe
program is YndersXaffed and Xherefore,
rYnning Ynder capaciX].

MoreoZer, parXicipanXs idenXified a lack of
hired or sYbconXracXed commYniX]
members in schools, sYch as a
permanenX Elder or IndigenoYs
commYniX] member in residence or more
IndigenoYs kno[ledge keepers in Xhe
classroom.

One inXerZie[ee said: ƸiX is a sXrYggle Xo
make Xhe school cYlXYrall] and sociall]
safe becaYse [e donƶX haZe Xhe people
Xo do Xhe cYlXYral learning, criXical
a[areness bYilding, and IndigenoYs
designed pedagog].ƹ

Emplo]menX, hiring & specific serZice
Xo IndigenoYs learners

DMWXVMcX WXaJJ IHYcaXMSR abSYX LMWXSVMcaP
& cYVVIRX caYWIW SJ MRIUYMX]

ParXicipanXs felX XhaX SYrre] School sXaff
lack a high leZel of edYcaXion and
a[areness of hisXorical and cYrrenX
caYses of lo[ leZel achieZemenX of
IndigenoYs learners. The] belieZe lack of
edYcaXion and a[areness conXribYXes Xo
a lack of YndersXanding, compassion, and
XraYma informed approach Xo IndigenoYs
learners [ho are sXrYggling in Xhe
classroom and general learning
enZironmenX. 
ParXicipanXs described ho[ disXricX sXaff
rel] on Xhe edYcaXion and a[areness of a
minoriX] groYp of IndigenoYs sXaff and
non-IndigenoYs sXaff, specificall]
ACYCWs.

BYHKIX JSV IRHMKIRSYW LIaVRMRK
InXerZie[ees felX XhaX Xhe ACYCW
program is Ynder resoYrced and
Xherefore IndigenoYs-specific eZenXs and
sYpporXs are insYfficienX Xo meeX Xhe
needs and inXeresXs of IndigenoYs
learners and commYniX]. For e\ample,
one ACYCW can be responsible for
mYlXiple schools across Xhe school
disXricX and Xhis consXrains Xheir abiliX] Xo
be able Xo bYild meaningfYl relaXionships
and proZide diZerse sYpporXs Xo
IndigenoYs learners and families.
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Leaȸning EnɮiȸonmenɎ
A SYrre] School sXaff  member sXaXed in regards Xo Xhe disXr icX ƶs  learning
enZironmenX :

ƸWe haZe a commiXmenX as a disXr icX  Xo,  Xo inZiXe famil ies in and sXYdenXs
and,  and creaXe a safe space,  [here indigenoYs [a]s of  kno[ing and
IndigenoYs kno[ledge are cherishedƹ

CenXer ing IndigenoYs [isdom in SYrre] Schools ƶ  learning enZironmenX [as
a ke] pr ior i X] idenX i f ied.  Some parX ic ipanXs shared e\amples of  ho[ SYrre]
Schools has begYn Xo deZelop in iX iaX iZes ƸXo indigeni^eƹ Xhe learning
enZironmenX,  sYch as XhroYgh Xhe IndigenoYs CarZing Program, IndigenoYs
AYXhor Readings,  and Xhe Wind Speaker :  an IndigenoYs oYXdoor edYcaX ion
iniX iaX iZe.

ParX ic ipanXs ackno[ledged XhaX Xhere is  a high need for Xeachers Xo become
more compassionaXe and a[are of ho[ Xhe pasX and presenX legac] of
residenX ial  schools ƶ  manifesXs in Xhe learning enZironmenX in SYrre]
Schools .  One parX ic ipanX said:  

ƸTaking a XraYma and force,  [Ysing]  XraYma informed pracX ice and
perspecX iZes;  [e need Xo be XraYma informed [iXh an YndersXanding of Xhe
[eighX of  [haX people are deal ing [iXh,  inclYding Xeachersƹ
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Indigenoɖɀ PeȸɀpecɎiɮeɀ

TLI LIaVRMRK ERZMVSRQIRX VIaHMP] VIJPIcX XLI FMVWX  PISTPIƶW PVMRcMTPIW SJ
LIaVRMRK (FPPL)

Classrooms ma] elecX Xo displa] Xhe FPPL on [alls .  Some Xeachers and
sXaff  ma] go fYrXher Xo incorporaXe Xhe FPPL [iXhin Xhe learning
enZironmenX .  Ho[eZer,  man] discYssions conclYded XhaX Xhe FPPL is
inconsisXenXl] reflecXed in Xhe learning enZironmenX and cYrrenX efforXs Xo
reflecX Xhe FPPL are "XokenisX ic"  

ORI TaVXMcMTaRX I\TVIWWIH XLaX:
 

ƸAX  m] school ,  [e haZe noXhing reflecXed.ƹ  

 
ARSXLIV WaMH:

 
Ƹ In m] school ,  Xhere are picXYres on Xhe [alls of  [hiXe seXX lers and Xhe
qYeen bYX noX f i rsX  peoples.  AX  Xhe same X ime, [e haZe IndigenoYs arX

pieces on Xhe [alls Xoo,  bYX [e haZe noXhing XhaX monYmenXal l] honoYrs
and reZeals [hose Ynceded land oYr school is  locaXed on.ƹ

There is  a lack of  consisXenc] on ho[ and [here Xhe FPPLs are reflecXed in
Xhe learning enZironmenX .  Some e\pressed XhaX Xhe] do noX haZe enoYgh
Xraining or disXr icX  sYpporX  in place Xo pr ior i X i^e Pro-D Xraining of FPPL.  
ThaX said,  Xhere are some adZocaXes [iXhin SYrre] Schools [ho ZolYnXar i l]
indigeni^e Xhe learning enZironmenX .  InXerZie[ees idenX i f ied a shifX  Xo
inclYde IndigenoYs ceremonial  pracX ices in schools .  Some sXaff  haZe Xaken
IndigenoYs and non-IndigenoYs sXYdenXs on land-based,  cYlXYral  f ield Xr ips
so ]oYXh can collecX iZel] learn and Xalk aboYX land-based,  cYlXYral
pracX ices.
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Inclusiɮe Enɮironment

SXYdeRXW,  faQil ieW aRd
cSQQYRiXieW WeVZed b] Xhe
diWXV icX  haZe WigRif icaRX
STTSVXYRiX ieW XS TVSZide iRTYX
VegaVdiRg Xhe WXYdeRX leaVRiRg
eRZiVSRQeRX

The Parent AdZisor] CoYnci l  is  a
space [here SYrre] Schools coYld
do better at  enhancing this
CoYnci l ƶs  capacit] to proZide inpYt
on the stYdent learning
enZironment .  SYrre] Schools staff
also noted that IndigenoYs peoples
are fearfYl  to self- ident i f] and
therefore,  staff  haZe had challenges
receiZing inpYt .  

Ant i- IndigenoYs racism and st igma
[ere ident i f ied as one of the most
perZasiZe barr iers for  stYdents,
famil ies,  and commYnit ies to
part ic ipate,  sYch as proZiding inpYt
on the stYdent learning
enZironment .  One interZie[ee said:

ƸSome kids refer to themselZes as
Me\ican and [oYld rather ident i f]
as Lat in or other ethnicit ies than
IndigenoYs.  The] are scared of
racism.ƹ

EdYcaXiSR TVSfeWWiSRalW aVe
VeWTecXfYl  aRd iRclYWiZe Sf
IRdigeRSYW leaVReVW,  faQil ieW aRd
cSQQYRiXieW

Part ic ipants felt  that staff  tr] to be
respectfYl  and inclYsiZe.  Ho[eZer,
some obserZed jYdgemental
behaZioYr of  staff  to[ards
IndigenoYs learners and famil ies .
Also,  there is  a lack of  inclYsion of
IndigenoYs Zoices and part ic ipat ion
in the learning enZironment .  For
e\ample,  in one groYp discYssion a
teacher asked:

 ƸWhat happens [hen an IndigenoYs
learner is  qYiet  and is  located at  the
back of the classroom? Do teachers
ensYre that the] are learning and
part ic ipat ing in the classroom?ƹ

While other part ic ipants did
recogni^e that IndigenoYs learners
at a part icYlar  learning centre [ere
descr ibed as Ƹchoosingƹ to come to
the centre becaYse the] heard
aboYt the Ƹ inclYsiZe enZironment,
staff ,  and stYdentsƹ  from fr iends and
other stYdents .
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Families ۭ Communitɵ
FaQil ieW aRd cSQQYRiXieW aVe Qade XS feel [elcSQe aRd ZalYed aW TaVX
Sf Xhe leaVRiRg eRZiVSRQeRX

IndigenoYs caregiZers and learners talked of being demeaned, e\periencing
jYdgement,  feel ing ƸYncomfortable,ƹ  and talked of racism and bias .  
One interZie[ee said that parent-teacher meetings feel  inZasiZe and
Yn[elcoming [hen a chi ld Ƹ is  going to be designatedƹ or  is  Ƹ in need of
addit ional  sYpport . ƹ  The] e\pressed:

Ƹ I f  the] [a parent]  haZe negat iZe interact ions,  this  erases the posit iZe
e\periences.  The] ma] haZe some e\periences of  respect and care bYt
[hen the] haZe negatiZe e\periences,  then there is  an erasYre of  the
posit iZe e\periences.ƹ  

In the [ords of  another part ic ipant [ho shared the importance of creat ing a
[elcome enZironment,  Ƹ I f  mom and dad donƶt  feel  safe coming into the
school ,  then their  chi ldren donƶt  feel  safe either . ƹ  

At  the same t ime, one interZie[ee accoYnted for a t ime [hen an IndigenoYs
parent [as inZited into the classroom to tel l  stor ies .  The interZie[ee neZer
forgot this moment and e\pressed that there is  a need for more IndigenoYs
parents to feel  [elcome to come share their  stor ies in the SYrre] Schools
learning enZironment .
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Hoɯ We Teach

 Can there be more collaborat ion
and commYnicat ion bet[een
teachers and Aboriginal
EdYcat ion?

Can [e pi lot  a Pro-D training
series created b] teachers [ith
adZanced kno[ledge of ho[ to
appl] the First  Peoples Pr inciples
of Learning and [ith adZanced
kno[ledge of IndigenoYs
[orldZie[ and cYrr icYlYm?

WoYld teachers benefit  f rom an
Ƹonl ine spaceƹ for  edYcators to
access sYpport ,  ask qYest ions
and problem solZe [ith
IndigenoYs e\perts,  Aboriginal
EdYcat ion staff  and Ƹteacher
al l iesƹ .This space [oYld al lo[
teachers to ask diff icYlt
qYest ions,  normal i^e discomfort
and ident i f] areas for posit iZe
change in the pedagogical  core.

CSRRecX leaVRiRg XS Xhe cYlXYVal
backgVSYRdW Sf leaVReVW;  aRd
AbSVigiRal  WSVld Zie[W aRd
PeVWTecXiZeW aVe begiRRiRg XS
be iRcSVTSVaXed iRXS Xhe
claWWVSSQ e\TeVieRce Sf each
leaVReV.ƹ

What sYpports,  assessments and
opportYnit ies are being giZen to
IndigenoYs learners to e\press
their  gifts  and hold them to a
standard of e\cellence/gifted
learners?

Ho[ does SYrre] Schools
address the cYltYre of  fear that
preZents teachers and staff  from
del iZer ing IndigenoYs cYrr icYlYm
and implementing IndigenoYs
pedagog] in a cYltYral l]
appropriate [a]?

Ho[ can SYrre] Schools bYi ld
a[areness and proZide eas]
access to IndigenoYs resoYrces?

Some teachers are asking Ƹ[here do
[e eZen begin?ƹ  Man]
ackno[ledged that SYrre] Schools
is beginning to:

1 .

2 .

Part ic ipants asked qYest ions sYch
as:  
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Assessment

InterZie[ees descr ibed roYt ine learning assessments.  Man] descr ibed
these assessments as,  at  t imes,  Ƹ inZasiZeƹ for  famil ies and learners .  There
[as a fear of  jYdgement and racial  bias and st igma.  For e\ample,  staff  bias
can manifest  in assYmptions that IndigenoYs learners haZe learning
challenges before an assessment is  condYcted.  IndigenoYs peoples
descr ibed feel ing targeted and scared to eZen ident i f] as IndigenoYs.  For
e\ample,  one interZie[ee shared that the tone of a ps]chological
assessment [as,  ƸHere are al l  the def ic i ts  of  ]oYr chi ld . ƹ  

ARSXheV iRXeVZie[ee WXaXed:

 Ƹ I  [oYld loZe for SYrre] Schools staff  at  al l  leZels be more interested in
IndigenoYs programming and car ing instead of monitor ing chi ldren and
]oYth as problematic indiZidYals and learners . ƹ

JYdgement and a def ic i t-based att i tYde to[ards IndigenoYs learners needs
to change.  An interZie[ee stated:

ƸTeachers sa] one thing aboYt posit iZe qYal i t ies in IndigenoYs stYdents in
meetings,  bYt then the] can sa] a lot  of  negat iZe things [ . . . ] the School
s]stem seems to giZe Yp easi l] on IndigenoYs learners . ƹ

Another part ic ipant e\pressed that the] sa[ IndigenoYs parents left  oYt of
assessments and di  d not inZolZe t ime to ƸbYi ld trYst ,  Ynderstanding of
IndigenoYs l iZed e\periences,  and relat ionshipsƹ .  

That said,  part ic ipants accoYnted for man] e\periences [here stYdents
e\pressed feel ing safe [ith their  ACYCW and [ere made to feel  [orth] of
sYpport  and sYccess in the school s]stem.
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A TaVXiciTaRX WXaXed:

ƸNot al l  teachers,  EAs and administrators bel ieZe that al l  stYdents [il l
be sYccessfYl  in schoolƹ .
 
In fact ,  staff  descr ibed the need for teachers to be able to Ynderstand
and appropriatel] respond to [hat IndigenoYs learners YniqYel] need
to be sYccessfYl  and achieZe their  fYl l  potent ial .

Some interZie[ees shared that their  school-based sYpport  teams haZe
seen improZement in IndigenoYs learner achieZement throYgh [rap-
aroYnd sYpports and a compassionate and traYma informed approach
to learning.  The] shared that i t  [as important to def ine ƸsYccessƹ  [ith
the IndigenoYs commYnit] and on a case-b]-case basis .

Success for All

35 ` SYccess



Addressing Bias ۭ Racism
Sometimes impl ic i t  bias [as
Ynderstood as teachers and staff
making comments sYch as:  ƸWe
donƶt  haZe man] IndigenoYs kids in
oYr classroom or schoolƹ  and
therefore,  man] staff  do not
Ynderstand and qYest ion [h] there
is ACYCW sYpport  in schools [ith a
small  nYmber of  chi ldren [ho
identi f] as IndigenoYs.  The] do not
Ynderstand ACYCW sYpport  as an
eqYit]-based init iat iZe.  
On a histor ical  note,  one
interZie[ee said:

ƸThe school s]stem [as made for
EYropean sett ler  chi ldren and [e
reall] haZe not had mYch more
moZement for[ard.ƹ  

Some interZie[ees recogni^ed that
impl ic i t  bias and racism is
embedded becaYse schools haZe
been bYi l t  for  and b] [hite,  middle
class,  and sett ler  popYlat ions.  Also,
interZie[ees felt  that staff  do not
recogni^e that ant i- IndigenoYs
racism happens in the school .

Man] groYp discYssions i l lYminated
a general  ackno[ledgement that
there are impl ic i t  biases and man]
forms of racism e\perienced [ithin
instrYct ion,  assessment,  and
learning.  For e\ample,  one staff
person descr ibed seeing a
stereot]pe of a cartoon dra[ings of
an Ƹ Indianƹ in a loin cloth and
sport ing a bo[ and arro[ in a
lesson plan.  This is  one of the man]
stereot]pes of IndigenoYs peoples
[ithin instrYct ion and learning.  

Also,  man] staff  seem to qYickl]
st igmati^e IndigenoYs learners [ho
e\perience challenges and barr iers
to sYccessfYl  learning as
Ƹproblematicƹ .  InterZie[ees
descr ibed teachers freqYentl]
sending IndigenoYs chi ldren to Ƹthe
Learning Centreƹ  as opposed to
tr]ing to keep them inclYded and
part ic ipat ing in the classroom.

Some part ic ipants ident i f ied impl ic i t
bias,  or  as a part ic ipant cal led i t
Ƹmicro-aggressions,ƹ  embedded in
teacher behaZioYr .  An e\ample of an
instance of micro-aggression [as
proZided;  one part ic ipant said that a
teacher e\pressed the] did not [ant
IndigenoYs chi ldren in their
classroom becaYse the] are
ƸdisrYpt iZe. ƹ  This negat iZe
stereot]ping of IndigenoYs learners
is harmfYl  and st igmati^ ing.  
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Professional Deɮelopment
Professional  gro[th opportYnit ies in terms of bias and ant i- IndigenoYs
racism training is  not mandator].  Some staff  haZe ZolYntar i l] soYght sYch
training on their  o[n t ime.  Ho[eZer,  interZie[ees felt  that this [as a
minorit] groYp in SYrre] Schools .  

Some staff  descr ibed a desire to pract ice the FPPL bYt [orr] that the] are
not tra ined in ho[ to appropriatel] appl] these pr inciples.  One interZie[ee
described ineqYit] as a Ƹrel ianceƹ on nYmber of  IndigenoYs colleagYes and
edYcators [ho haZe had to take on the sole responsibi l i t] of  making SYrre]
Schools a good place for IndigenoYs learners and their  commYnit] .  
The] conclYded that :

Ƹ I t ƶs  t ime for Ys to do the [ork.  We need to do the [ork.  Especial l] as [hite
edYcators becaYse i t  is  e\haYst ing for m] IndigenoYs colleagYes to al[a]s
be addressing ineqYit ies . ƹ

CeRXeViRg IRdigeRSYW WiWdSQ

Staff  [ere cr i t ical  of  sYperf ic ial  efforts to center IndigenoYs [isdom. For
e\ample,  one teacher said:

ƸSometimes edYcators sho[ a book b] an IndigenoYs aYthor in front of  a
classroom and the] think that ƶs  enoYgh.ƹ  

Some staff  descr ibed moments in the classroom [hen the] asked an
IndigenoYs stYdent to share their  e\perience and kno[ledge.  Ho[eZer,
IndigenoYs learners recoYnted t imes [hen the] felt  s ingled oYt and
hesitant to share their  [isdom in the classroom becaYse of st igma and
racism.

SYrre] Schools staff  stated that there are opportYnit ies for  center ing
IndigenoYs [isdom throYgh aZai lable edYcat ional  resoYrces.  Also,  some
teachers inZited kno[ledge keepers into their  classroom [ith non-
IndigenoYs stYdents and IndigenoYs stYdents .
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Learning Profile

Ho[ mYch are [e learning from oYr mistakes in profiling IndigenoYs learners?
Do IndigenoYs parents haZe a space to Zoice their concerns and needs?
Is the classroom set Yp for IndigenoYs learners to be sYccessfYl?
Ho[ are teachers inclYding the FPPL?
Ho[ can [e edYcate staff aboYt eqYit] and ho[ it applies to IndigenoYs learning? 

Participants ackno[ledged that the learning profile looks different for each IndigenoYs
learner. The] also shared that there are limited sYpports for learners to achieZe their
fYll potential. 

Participants asked qYestions, sYch as:

AchieZeQeRX
InterZie[ees talked of instances [here IndigenoYs learners [ere Yndermined from
small and consistent negatiZe learning e\periences. Some learners are challenged to
find SYrre] Schools spaces that [ill instill trYst to sYpport their learning and
achieZement. For e\ample, staff e\plained that [hen IndigenoYs children are
consistentl] separated from the classroom as a disciplinar] measYre; this is
commYnicating to the learning commYnit] that staff do not haZe positiZe e\pectations
or inclYsiZe measYres for IndigenoYs learners. Some felt that man] IndigenoYs children
are qYickl] sent to a learning centre. 

TVackiRg XS[aVd gVadYaXiSR
One participant stated, ƸI kno[ of stYdents [ho tYrn do[n ACYCW and Aboriginal
gradYation programs and sYpports for not [anting to be identified as IndigenoYs.ƹ

SXVaXegieW
One participant discYssed ho[ their school does not offer special coYrses if there are
less than 25 IndigenoYs learners to take these coYrses. Ho[eZer, it is hard to fill this
reqYirement as some IndigenoYs children and ]oYth do not [ant to be singled oYt or
identif] as IndigenoYs. That said, some teachers and schools are offering IndigenoYs
coYrses and field trips not onl] for IndigenoYs learners, bYt also for non-IndigenoYs
learners. This is a strateg] so IndigenoYs learners do not feel singled oYt. 

Another identified strateg] [as Ƹthe integrated roomƹ [here staff felt that it [as
effectiZe to haZe a ]oYth care [orker and an IndigenoYs sYpport [orker in the learning
enZironment to meet IndigenoYs learner needs.
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Recommendations 

Train non-IndigenoYs teachers and
staff in an ƸeqYit] approachƹ to
learning and improZe the abilit] to
aYthenticall] and consistentl]
appl] the FPPL in their classroom
and learning enZironment.

Hire IndigenoYs kno[ledge
keepers, Elders, and IndigenoYs
professionals 

DeZelop a comprehensiZe
IndigenoYs learner profiles for a
comprehensiZe pictYre of
IndigenoYs learner needs,
concerns, interests, and priorities. 

Centre IndigenoYs [orldZie[ in
determining [hat ƸachieZementƹ
and ƸsYccessƹ means. 

IRclYWiZe ERZiVSRQeRX (CSRX'd)

Foster an eqYitable and safe learning
enZironment for IndigenoYs learners is
part of a teacherƶs job and profile.
ƸAboriginal considerationsƹ are part of
oYr [ork. This is not an add on. It
shoYld be a part of [hat [e do.

HS[ We Teach

1.

1.

SYcceWW fSV all & The LeaVRiRg PVSfile

1.

1.

Increase a[areness of IndigenoYs
learner needs, interests, and
concerns.

Create significant opportYnities for
and [ith IndigenoYs learners, as
[ell as their families and
commYnities to feel able and
[elcome to participate, and
proZide inpYt, in the learning
enZironment. For e\ample,
strengthen IndigenoYs-led spaces
and IndigenoYs leadership
opportYnities, sYch as the Parent
AdZisor] CoYncil, so that SYrre]
Schools is enhancing opportYnities
for inpYt.

Create anti-racism training
opportYnities for SYrre] School
staff

Create an affirming learning
enZironment that recogni^es the
YniqYe needs of IndigenoYs
learners inclYding a traYma-
informed approach that
meaningfYll] empathi^es [ith
IndigenoYs families' liZed histor]
[ith coloni^ation and genocide.

Instill a learning enZironment that
makes IndigenoYs learners proYd
of their identities.

IRclYWiZe ERZiVSRQeRX

1.

1.

1.

1.

1.
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Increase mandator] Pro-D
opportYnities to improZe the
capacit] of teachers and staff (1) to
integrate the FPPL in their [ork
and (2) to attend anti-racism and
anti-oppression training.

According to one interZie[ee, ƸWe
need to trYl] make IndigenoYs
learning a best practice rather than
an adaptation.ƹ It [as sYggested
that hiring more IndigenoYs
peoples, sYch as IndigenoYs
Elders, stor]tellers, and facilitators
[oYld be a step in the right
direction to centering IndigenoYs
[isdom in the learning
enZironment. 

Enhance access to IndigenoYs
cYltYre in Schools

assessments carried oYt [ith
IndigenoYs learners and their families.

PVSfeWWiSRal DeZelSTQeRX

1.

If SYrre] Schools proZided mandator]
training, then staff coYld be more
eqYipped to implement IndigenoYs
edYcation and address eqYit] issYes.

CeRXeViRg IRdigeRSYW [iWdSQ

1.

1.

Assess classroom and schoolsƶ
enZironments and ho[ the]
contribYte to IndigenoYs learner
challenges. 

EnsYre learners are a[are and
referred to UBC and SFU resoYrces
and sYpports for those transitioning
from high school to post-
secondar] edYcation (e.g. on-
campYs liZing, scholarships, Band
financing, etc.) Also, ensYre
IndigenoYs learners haZe
significant sYpport in naZigating
their Zocational and career
deZelopment. 

EnsYre that there is effectiZe
commYnication and sYpport (i.e.
change management plans) [hen
staff members leaZe their roles in
sYpporting IndigenoYs learners and
parents

Increase program fYnding and
capacit] for Aboriginal SYpport
Workers.

DeZelop resoYrces and staff
capacit] to ensYre cYltYrall]
appropriate, anti-racist, traYma-
informed, and strengths-based 

SYcceWW fSV All & The LeaVRiRg
PVSfile (CSRX'd)

AWWeWWQeRX
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Eqɖitɵ Boosts

C. IRWXVYcXiSR aRd iRXeVZeRXiSRW aVe eZideRceƳiRfSVQed
aRd VSYXiReP] QSRiXSVed

TLI W]WXIQ (HMWXVMGX, WGLSSP aRH GPaWWVSSQ) QSRMXSVW IaGL PIaVRIVƶW
TVSKVIWW XS[aVHW KVaHYaXMSR aRH TVSZMHIW MRXIVZIRXMSRW aW RIIHIH.
LIaVRIVW aVI MRWTMVIH XS aGLMIZI aX LMKL PIZIPW. IRJSVQaXMSR W]WXIQW

aVI YWIH XS aPIVX IHYGaXSVW XS QaOI aTTVSTVMaXI aHNYWXQIRXW MR
TIHaKSK] aW VIUYMVIH.

D. FScYWed TVSfeWWiSRaP deZePSTQeRX aRd cSPPabSVaXiZe
cYPXYVeW Sf TVacXice
EHYGaXSVW PSSO XS GSPPIaKYIW aRH XS XLI VIWIaVGL SR PIaVRMRK XS
MQTVSZI QIXLSHW SJ VIaGLMRK aRH XIaGLMRK IRHMKIRSYW PIaVRIVW.
SXYHIRX WYGGIWW MW IPIZaXIH [LIR IHYGaXSVW GSPPabSVaXI XS WSPZI
TIHaKSKMGaP GLaPPIRKIW aRH XS aHZaRGI WOMPPW.

E. A[aVeReWW Sf biaW aRd TViZiPege.
WLIR IHYGaXSVW YRHIVWXaRH LS[ bMaW aRH TVMZMPIKI GaR MQTaGX

PIaVRMRK, XLI] GaR QaOI aHNYWXQIRXW MR SVHIV XS GVIaXI WXVSRK
JIIPMRKW SJ bIPSRKMRK aRH ZaPYI MR XLI PIaVRMRK IRZMVSRQIRX. FSV

IRHMKIRSYW PIaVRIVW, JIIPMRKW SJ bIPSRKMRK aRH bIMRK ZaPYIH aVI OI]
JaGXSVW JSV XLIMV WYGGIWW.

A. ReWTecX fSV IRdigeRSYW [a]W Sf ORS[iRg aRd PeaVRiRg
TLIVI MW a GSQQMXQIRX XS XLI FMVWX PISTPIWƶ PVMRGMTPIW SJ LIaVRMRK.

IRHMKIRSYW [a]W SJ ORS[MRK aRH PIaVRMRK aVI IQbIHHIH aGVSWW aPP
GYVVMGYPYQ aVIaW aRH XLI W]WXIQ (HMWXVMGX, WGLSSP, aRH GPaWWVSSQ) MW

[IPGSQMRK XS IRHMKIRSYW PIaVRIVW.

B. PVSfeWWiSRaP cSQQiXQeRX XS VeWTSRWibiPiX] XS iRXeRXiSRaP acXiSR
AHYPXW MR XLI SVKaRM^aXMSR aVI GSQQMXXIH XS GVIaXMRK XLI GSRHMXMSRW
JSV WYGGIWW JSV aPP IRHMKIRSYW PIaVRIVW. LIaVRIVW ORS[ XLaX XLI
aHYPXW aVSYRH XLIQ bIPMIZI XLaX XLI] [MPP bI WYGGIWWJYP aRH XLSWI
bIPMIJW aVI aWWSGMaXIH [MXL LMKL WXaRHaVHW.

43 ` EUYMX] 



44 ` CSPPaKI



EqXit\ Lab

CST]VMKLX 2021, EUYMX] Lab. APP RMKLXW RIWIVZIH.


